Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2021 to 2022 academic year) funding to help improve the attainment of our

disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our

school.

School overview

Detalil

Data

School name

The Glebe Primary
School

Number of pupils in school

379 + Nursery 26 FTE

Proportion (%) of pupil premium eligible pupils

30.5%

Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)

2021 to 2024

Date this statement was published December 2021

Date on which it will be reviewed July 2022

Statement authorised by Justine Moralee,
Headteacher

Pupil premium lead

Justine Moralee,
Headteacher

Governor / Trustee lead

Cheryl Todd, lead for
disadvantaged pupils

Funding overview

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

Detail Amount
Pupil premium funding allocation this academic year £144 587
Recovery premium funding allocation this academic year £13,484
Pupil premium funding carried forward from previous £53,000
years (enter £0 if not applicable)

Total budget for this academic year £211,071




Part A: Pupil premium strategy plan

Statement of intent

The Glebe Primary School has high aspirations for all the children in our school
community and is committed to ensure that all children make rapid progress in all
areas from their starting points, preparing them for their future as citizens and learners.
The focus of our pupil premium strategy is to support disadvantaged and vulnerable
learners to achieve that goal, including progress for those who are already high
attainers.

Quiality first teaching is at the heart of all that we do, along with our curriculum, which is
broad and balanced, whilst ambitious for all pupils. By carefully identifying the
individual and group needs of all our children, we target support where it is needed and
monitor to ensure that progress is sustained. This support and provision is to meet
academic, social, emotional and mental health needs. We want all of our children to
have the best possible start to education, regardless of their starting points in life.

Our strategy is integral to wider school plans for education recovery, with children
whose education has been most affected being identified and supported through
targeted intervention.

Our approach will be responsive to the challenges of our community and individual
needs, using robust assessment and knowledge of our children and families, as well as
using educational research to inform our practice. The approaches we have adopted
complement each other to help our children excel.

The Glebe Primary will:

e Use assessment and teacher observations to identify need quickly and ensure
appropriate support is provided quickly;

e Ensure that all children are challenged in the work they are set;

e Ensure that all staff know the needs of the children in their class, monitor
outcomes, plan appropriate intervention and have high expectations of what
they can achieve.

e Ensure Senior Leaders have a clear overview of how the funding is being
allocated and the difference it is making to the children.




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge
number

1 Increased social emotional mental health needs of children and families.
Increase in CP, CIN and EH for children receiving pupil premium
funding in school.

2 On entry baseline assessments for disadvantaged pupils show low
starting points in many areas of the EYFS Framework, with lower
communication and language skills. Closing the gap in attainment in
Early Years in the context of the new EYFS Framework, with added
barriers due to school closure.

3 Language skills are lower for disadvantaged children compared to non-
disadvantaged children, hindering literacy progress and social
communication.

4 Fluctuating levels of parental support and engagement with the school
and their child’s home learning can lead to disadvantaged children
making less progress academically and socially.

5 Our attendance data over the last 3 years indicates that attendance
among disadvantaged pupils has up to 3% lower than for non-disadvan-
taged pupils.

29% of disadvantaged pupils have been ‘persistently absent’ compared
to 11.6% of their peers during the last term. Our assessments and
observations indicate that absenteeism is negatively impacting
disadvantaged pupils’ progress.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria

Disadvantaged children make accelerated Reduced attainment gap.

progress in phonics, reading, writing and Disadvantaged children to have attainment

maths towards end of year expectations. at least in-line with ‘others’ nationally.
Increased parental engagement and
confidence.

Improved attendance and punctuality for 97%+ attendance for pupil premium

children receiving pupil premium funding. children.




Identified children and families given support
with attendance.

Identification of barriers to attendance and
signposting of services to identified groups.

To ensure children receiving pupil premium
funding have access to extra curricular

activities, visits and enrichment opportunities.

All disadvantaged children offered extra
curricular activities.

All disadvantaged children have access to
enrichment opportunities and attend
residential trips.

Identified families benefit from early help
support.

Children’s social, emotional and mental
health needs are met.

Children access support as appropriate and
there is an impact of this.

Children able to use the zones of regulation.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 123,000

Activity Evidence that supports this approach Challenge
number(s)
addressed

Targeted children Improving Literacy in Key Stage 1 | EEF 2,3,4

reading individually (educationendowmentfoundation.org.uk)

;[/f/)itt}?l;%glltace weekly High quality adult-child interactions are

' important....use a wide range of explicit
and implicit approaches including
planning the teaching of vocabulary,
modelling and extending children’s
language and thinking during interactions
and activities such as shared reading.

Reading Plus to be Improving Literacy in Key Stage 2 | EEF 3

used to increase (educationendowmentfoundation.org.uk)

Z%dgzgs gasnggg 6) Fluent readers can read quickly,

accurately and with intonation. Fluent
reading supports comprehension
because pupils’ cognitive resources are
freed from focusing on word recognition
and can be directed towards
comprehending the text.

Additional teaching Improving Mathematics in the Early Years | 1

staff in Year 6 to and Key Stage 1 | EEF

support with groups (educationendowmentfoundation.org.uk)

and individuals. Small group support is more likely to be

Additional TA effective when children with the greatest 1,2,3

support across the needs are supported by the most

school to deliver experienced staff, sessions are brief and

:22?;‘&?:;’22; e day regular and explicit connections are made

supporting Iearning’ bet_vv_e_en targeted_support and everyday

and groups. activities or teaching.

Improving Literacy in Key Stage 1 | EEF
(educationendowmentfoundation.org.uk)
Use one-to-one and small-group tutoring
ideally involving structured interventions.
There is consistent evidence the
approach supports children struggling
with aspects of literacy.



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1

Improving Mathematics in Key Stages 2

and 3 | EEF

(educationendowmentfoundation.org.uk)

Interventions should start early, be
evidenced based and carefully planned.
Assessment should be used not only to
track pupils’ learning but also to provide
teachers with information about what
pupils do and do not know. This should
inform the planning of focus of targeted
support.

Improving Literacy in Key Stage 2 | EEF
(educationendowmentfoundation.orqg.uk)

There is a strong and consistent body of
evidence demonstrating the benefit of
structured interventions for pupils who are
struggling with their literacy. The first step
should be to use accurate diagnosis of
capabilities and difficulties to match pupils
to appropriate interventions.

Purchase of a DfE Phonics | Toolkit Strand | Education 2,3
validated Systematic | Endowment Foundation | EEF
Synthetic Phonics Phonics approaches have a strong
programme to secure - I .\
stron : evidence base that indicates a positive
ger phonics . ,
teaching for all impact on the accuracy of word reading
pupils. (though not necessarily comprehension),
particularly for disadvantaged pupils:
Additional non- Special Educational Needs in Mainstream | 1,3, 4
contact time for Schools | EEF
SENCo. (educationendowmentfoundation.org.uk)
An inclusive school removes barriers to
learning and participation, provides an
education that is appropriate to pupils’
needs, and promotes high standards and
the fulfilment of potential for all pupils.
CPD for teachers EEF_Social_and Emotional Learning.pdf | 1,2, 3

and TA’s to meet the
needs of our
vulnerable children
with relevant
interventions : lego
therapy, theraplay,
Number Stacks,
sensory needs, etc.

(educationendowmentfoundation.org.uk)

There is extensive evidence associating
childhood social and emotional skills with
improved outcomes at school and in later
life (e.g., improved academic
performance, attitudes, behaviour and
relationships with peers)

Special Educational Needs in Mainstream
Schools | EEF
(educationendowmentfoundation.org.uk)



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send

High quality teaching should reduce the
need for extra support, but it is likely that
some pupils will require high quality,
structured, targeted interventions to make
progress.

Funded teacher

Enhancement of
maths teaching and
curriculum planning.

release time and
access to resources,
including Number
Stacks and CPD.

Improving Mathematics in the Early Years and | 4
Key Stage 1 | EEF
(educationendowmentfoundation.org.uk)
High quality, targeted support can provide
effective extra support for children.
Improving Mathematics in Key Stages 2

and 3 | EEF

(educationendowmentfoundation.org.uk)
Use structured interventions to provide
additional support

Selection should be guided by pupil
assessment.

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £ 55000

Individual case

Activity Evidence that supports this approach Challenge
number(s)
addressed

Speech Improving Literacy in Key Stage 1 | EEF 2,3

Therapy (educationendowmentfoundation.org.uk)

gsﬁ:ggﬁim Language provides the foundation of thinking and

external service | l€arning and should be prioritised. High quality

to pupils who adult-child interactions are important and

require further sometimes described as talking with children rather

support with than just talking to children.

their speech

and language. https://educationendowmentfoundation.org.uk/education-

NELI evidence/teaching-learning-toolkit/oral-language- 2,3

Intervention interventions

targeted at On average, pupils who participate in oral language

children in interventions make approximately five months

Reception and additional progress over the course of a year.

Year 1 to target

language and

vocabulary

development.

Educational Special Educational Needs in Mainstream Schools | | 1

Psychologist EEF (educationendowmentfoundation.org.uk)

employed.



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send

work and
support as and
when
appropriate for
staff.

Build an ongoing, holistic understanding of your
pupils and their needs. Schools should aim to
understand individual pupil’s learning needs using
the graduated approach of the assess, plan, do,
review’ approach

School-led Tuition targeted at specific needs and knowledge 3,4
tutoring and gaps can be an effective method to support low at-
mentoring for taining pupils or those falling behind, both one-to-
children whose one:
education has ' » .
been most One to one tuition | EEF (educationendowmentfoun-
pandemic,
including : .
disadvantaged And in small gr.o.ups. | |
and high Small group tuition | Toolkit Strand | Education
attainers. Endowment Foundation | EEF
Enhancement Using Digital Technology to Improve Learning | EEF | 4
of IT in the (educationendowmentfoundation.org.uk)
classroom and Technology has the potential to increase the quality
for home 4 ' :
learning, gnc_j guantity of practice that pupils undertake, both
supported by inside anq outside thg clqssroom. T_echnology can
cpd for staff. be engaging and motivating for pupils.
Some forms of technology can also enable teachers
to adapt practice effectively.
Using technology to support retrieval practice and
self-quizzing can increase retention of key ideas
and knowledge.
Without a clear plan for support and
implementation, technology is much less likely to
have an impact. This includes considering what
initial training will be needed, what time and
resources are required, and what ongoing support
should be available.
Pupils have Homework | EEF 4
opportunity to (educationendowmentfoundation.org.uk)
ﬁompletek Some pupils may not have a quiet space for home
orTe\;vorthat learning — it is important for schools to consider how
Schoo ,:N' h home learning can be supported (e.g. through providing
support when homework clubs for pupils).
required

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £ 33071

Activity

Evidence that supports this approach

Challenge
number(s)
addressed



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework?utm_source=/education-evidence/teaching-learning-toolkit/homework&utm_medium=search&utm_campaign=site_search&search_term=homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework?utm_source=/education-evidence/teaching-learning-toolkit/homework&utm_medium=search&utm_campaign=site_search&search_term=homework

Regular trips and New partnership to test the impact of 1,4
visitors to enhance different cultural... | EEF
the curriculum and (educationendowmentfoundation.org.uk)
wider cultural . .
o L Cultural learning can cover a wide range
pportunities. : 2 .
of different activities and includes
opportunities to visit venues, see
performances and exhibitions as well as
learn through practical activity.
Bregkfast to be fret_aly Improving Behaviour in Schools | EEF 1,4
available to all pupils. | (educationendowmentfoundation.org.uk)
Magic Breakfast Use simple approaches as part of your
Initiative used to | , Breakfast club
support with costs. regular routine. Breakfast clubs,
greeting children at the door and
Breakfast Club free working with parents can all support 1,4
for PP children to good behaviour.
increase attendance
and punctuality, and
ensure a healthy start
to the day.
Social, emotional and | Improving Social and Emotional 1
health approaches to | Learning in Primary Schools | EEF
be embedded into the | (educationendowmentfoundation.org.uk)
school day and .
Use a range of strategies to teach key
supported by the cpd . . . i .
of staff. skills, both in dedicated time, and in
everyday teaching.
Self-awareness: expand children’s
emotional vocabulary and support them
to express emotions.
Self-regulation: teach children to use
self-calming strategies and positive self-
talk to help deal with intense emotions.
Social awareness: use stories to
discuss others’ emotions and
perspectives.
Relationship skills: role play good
communication and listening skills.
Responsible decision-making: teach
and practise problem solving strategies
School Cousellor to Improving Social and Emotional 1

support the emotional
needs of children and
staff.

Learning in Primary Schools | EEF
(educationendowmentfoundation.org.uk)

Know and understand your pupils and
their influences Pupil behaviour has
multiple influences, some of which
teachers can manage directly.
Understanding a pupil’s context will
inform effective responses to
misbehaviour. Every pupil should have



https://educationendowmentfoundation.org.uk/news/new-partnership-to-test-the-impact-of-different-cultural-learning-strategie?utm_source=/news/new-partnership-to-test-the-impact-of-different-cultural-learning-strategie&utm_medium=search&utm_campaign=site_search&search_term=culture
https://educationendowmentfoundation.org.uk/news/new-partnership-to-test-the-impact-of-different-cultural-learning-strategie?utm_source=/news/new-partnership-to-test-the-impact-of-different-cultural-learning-strategie&utm_medium=search&utm_campaign=site_search&search_term=culture
https://educationendowmentfoundation.org.uk/news/new-partnership-to-test-the-impact-of-different-cultural-learning-strategie?utm_source=/news/new-partnership-to-test-the-impact-of-different-cultural-learning-strategie&utm_medium=search&utm_campaign=site_search&search_term=culture
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel

a supportive relationship with a member
of school staff.

Access to musical
activities, including
singing and
instruments.

The Arts Council found that the
challenges facing families of low socio-
economic status in supporting their
children’s musical activities are
considerable. The cost of tuition and
participation in extracurricular
ensembles are too expensive.

Music projects have shown that music
can provide opportunities for children to
acquire transferable skills and enhance
their confidence and aspirations.

1,4

STEAM Education —
careers focus and
links with local
organisations and
businesses.

STEAM Education: Everything You
Need to Know |
EducatingEngineers.com

One of the hallmarks of STEAM
education is integrating multiple
standards or concepts together to help
students learn how to make
connections.

1,4

Transition to support
children entering
school and moving to
Year 7.

EEF Blog: Getting transition right (part 1
of 2) —four... | EEF
(educationendowmentfoundation.orqg.uk)

Transition is especially important for
pupils with SEND and those from
disadvantaged backgrounds. The
research is clear that these groups are
most at-risk of a decline in educational
outcomes following the transition to
secondary school.

Attendance officer
monitors attendance
and supports when
necessary.

Improving school attendance: support for
schools and local authorities - GOV.UK
(www.qov.uk)

Build relationships with families of persis-
tently absent pupils, and provide practical
support to unblock barriers to attend-
ance.

Coordinate strategies and services to en-
sure that messages on attendance are
consistent and that information is shared
appropriately.

1,4

School uniform and
PE Kits provided for
parents in financial
hardship.

School uniform | EEF
(educationendowmentfoundation.org.uk)

Pupils from lower socioeconomic
households are less likely to be able to
afford the cost of school uniforms.

1,4

10



https://educatingengineers.com/resources/steam-education#important
https://educatingengineers.com/resources/steam-education#important
https://educatingengineers.com/resources/steam-education#important
https://educationendowmentfoundation.org.uk/news/eef-blog-getting-transition-right-part-1-of-2?utm_source=/news/eef-blog-getting-transition-right-part-1-of-2&utm_medium=search&utm_campaign=site_search&search_term=transition
https://educationendowmentfoundation.org.uk/news/eef-blog-getting-transition-right-part-1-of-2?utm_source=/news/eef-blog-getting-transition-right-part-1-of-2&utm_medium=search&utm_campaign=site_search&search_term=transition
https://educationendowmentfoundation.org.uk/news/eef-blog-getting-transition-right-part-1-of-2?utm_source=/news/eef-blog-getting-transition-right-part-1-of-2&utm_medium=search&utm_campaign=site_search&search_term=transition
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/school-uniform?utm_source=/education-evidence/teaching-learning-toolkit/school-uniform&utm_medium=search&utm_campaign=site_search&search_term=school%20unifor
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/school-uniform?utm_source=/education-evidence/teaching-learning-toolkit/school-uniform&utm_medium=search&utm_campaign=site_search&search_term=school%20unifor

Contingency fund
for acute issues.

Based on our experiences and those of
similar schools to ours, we have
identified a need to set a small amount
of funding aside to respond quickly to
needs that have not yet been identified.

1,2,3,45

Total budgeted cost: £ 211,071
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Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021
academic year.

Our internal assessments during 2020/21 suggested that the performance of disadvan-
taged pupils was lower than in the previous 2 years in key areas of the curriculum. De-
spite being on track during the first year (2018/19), the outcomes we aimed to achieve

in our previous strategy by the end of 2020/21 were therefore not fully realised.

Our assessment of the reasons for these outcomes points primarily to Covid-19 impact,
which disrupted all our subject areas to varying degrees. As evidenced in schools
across the country, school closure was most detrimental to our disadvantaged pupils,
and they were not able to benefit from our pupil premium funded improvements to
teaching and targeted interventions to the degree we had intended. The impact was
mitigated by our resolution to maintain a high quality curriculum, including during peri-
ods of partial closure, which was aided by use of Zoom lessons and digital platforms,
as well as the loan of computers and ipads to families who needed them.

Attendance in 2020/21 was higher than in the preceding 2 years at 96.4%. At times
when all pupils were expected to attend school, absence among disadvantaged pupils
was lower than their peers and persistent absence significantly higher. These gaps are
larger than in previous years, which is why attendance is a focus of our current plan.

Our assessments and observations indicated that pupil behaviour, wellbeing and men-
tal health were significantly impacted last year, primarily due to COVID-19-related is-
sues. The impact was particularly acute for disadvantaged pupils. We used pupil pre-
mium funding to provide wellbeing support for all pupils, and targeted interventions
where required. We are building on that approach with the activities detailed in this
plan.
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